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ABSTRACT 

The guide, part of an exemplary career education 
program, describes a project undertaken to establish at vfaat points 
in each course of a sample social studies curriculum appropriate 
career information or occupational information could be suitably 
inserted to coincide vith the normal course content. The guide 
presents a five-page sample social studies curriculum outline for the 
seventh, eighth, and ninth grades, but for budgetary reasons the bulk 
of the guide focuses only on the grade nine program. The description 
of that program details the course organization (course objectives, 
ultimate outcomes, units taught, and time allocations) and the 
organization of the units (broad learning objectives, task analysis 
sequence learning objectives, learning experiences, and resources for 
the public service, communications and media, manufacturing, and 
environmental career clusters). Each learning experience is 
identified according to large group, small group, individually geared 
instruction, or counseling. Several pretesting and post-testing 
suggestions are also included. (JR) 
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Career Development Curriculum Project Proposal 
Social Studies, Grades 7-9 



Curriculai' re--eV'^luation, re--assessment and revision has been an inte- 
gral part of the educational process, I suspect, since man first att«npted 
to share the products of his aculturation with his offspring. Many of 
these attempts at revision have been fruitful. The ensuing changes in 
direction have served to introduce methods and materials which have 
greatly enriched the educational experience for many and provided new 
opportunities for those for whom the system had previously provided 
little of real value. Most often, though, curriculum revision has 
produced minimal substantive change and has merely resulted in a re- 
statement of current practice. This is not necessarily bad. In our 
district, changes of great magnitude have been taking place at an 
awesome rate. Teachers are hard pressed to properly implement and adapt 
the most recent innovations before further change is mandated. The 
reality of this situation makes the implementation of a new curriculum, 
emphasizing career development, most difficult. 

Ideally, the entire curricular offering at the junior high level should 
be re-designed so as to ensure that the student is equipped with the 
background of knowledge and decision making skills that will enable him 
to chart a course leading to a more rational and meaningful post '.igh 
school experience. Indeed, this would be in keeping with the junior 
high's long standing philosophical goal of providng an environment 
which allows the student to explore his own potential and widen his 
range of experiences in order to allow him to make more realistic 
choices in his post junior high experience. 

Realistically, even if time and financial resources were available, 
a totally re-written curriculum would in all probability not be accept- 
able. As previously noted, teachers are currently spending much time 
trying to make present innovations perform as designed. Vested inter- 
ests in present curricular offerings and the honest and realistic judge- 
ment that what is currently being taught is down to the "bare bones" 
are other factors that must be considered. 

For these reasons, v;e propose -to design a career development curriculum 
which will 

a. make the teacher aware of the students needs for career 
education. 

b. provide the teacher materials at hand which will enable him 
to fulfill this need without distracting from the existing 
curriculum. 
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Proposed Project 



The general design of the project will be to begin an in-depth siirvey of 
the curriculum and course outlines for the 7th, 8th, and 9th grade social 
studies courses with the end in mind of determining at what points in 
each course, appropriate career information or occupational information 
can suitably be inserted to coincide with normal course content. 

In each social studies "course" there are numerous instances where the 
course material can readily lead into a discussion of content related 
occupations and a presentation of material which would expose the classes 
to a miriad of material and "jobs" which might never have been thought of 
in this particular context. 

An outline of proposed project activities is as follows: 

1. Collection and examination of the written social studies 
curriculum from grades 7 - 9 at Sunrise Junior High School. 
(To gain an overview of the current curriculum.) 

2. Collection and examination of a complete collection of the 
materials used within each unit of each grade's curriculum. 
(To gain an understanding of the specific topics involved 
in each unit. ) 

3. Conferring with the teaching teams responsible for each 
unit to insure that our perception of the curriculum co- 
incides with classroom practice. Special attention must 
be made to allow for ability grouping. 

4. Determination of the order of preparation of the three 
grades . 

5. Annotating the curriculum (item 1) at each grade level 
with related career information. 

6. Preparation of career packets for use in classes as 
proposed. 

7. Correlation of the career packets with the individual 
teaching units (item 2) by means of an index which would 
r^fer the teacher (and/or student) to the packet (s) as 
they become relevant to that specific portion of the unit. 

Once the survey has been completed, all logical points of entry have been 
assessed, and all relevant occupations have a "packet" of information 
developed which will provide the teacher with a concise, up to date source 



of facts about the job, requirements, duties, preparation, pay or any 
other material which could be of importance, the teachers would have 
a relatively complete and usable set of relevant occupational infor- 
mation. Included here would be a list of available community resources 
(local business wen, police officers, onployers, etc.) which might be 
used in a class situation to explain a new or unexposed occupation on 
a relatively local level. This would allow the teachers in these 
areas the opportunity to have readily available all the material 
necessary to make a job information dissemination a practical task. 



SOCIAL STUDIES CURRICULUM 
SUNRISE JUNIOR HIGH SCHOOL 



Grade 7 

American History (English-Social Studies) 

I. Outline of Course Content 

A. American history from early exploration through 
20th century. 

B. Unit I - Man and Exploration (nine weeks) 

1. Early and Modern Explorers 

2. Colonial Settlement 

3. Early Survival 

Unit II - Man and Authority (nine weeks) 

1. American Revolution 

2. Campus Revolts 

3. Minority Revolution 

Parental, Police and School Authority 
5. Change of Authority 

Unit III - Man and Society (nine weeks) 

1. Customs and habits of different cultures 

2. Commonrbond of man 

3. Civil War and World Wars 

4. United Nations 

5. World Peace 

Unit IV - Man and Environment (nine weeks) 

1. Westward Movement 

2. Industrial America 

3. Pollution and Environment 

II . Skills 

A. Critical listening 

B. Interpreting charts and graphs 

C. Cartoon interpretation 

D. Reading for inference 

E. Distinguishing between fact and fictipn 

F. Drawing conclusions 

G. Detecting emotional bias 

H. Seeing a relationship between cause and effect 

I. Interpreting a map 

J. Relating past to present 

K. Time sequence 

L. Reading editorials 



i 



School; Sunrise Park Junior High 

Grade 8 
Subject Geosraphy 



!• Outline of Course Content 

A. Orientation and general geographic pre-^test. (1 week) 

B. Why Study Geography? (1/2 week) 

C. Mapping and map skills (2 weeks) 

1. Historical development of grid. 

2. Map making, (scale, etc.) 

3* Latitude and Longitude and Time Zones 

^« Map projections. 

^. Reading a Minnesota highway map. 

6. Map Interpretation* ^ 

D. Climates and Nan. (3 weeks) 

1. Weather (Definitions) 

2. Climate (Definitions) 

3* Factors Influencing climate. 

^. Factors of •climate Influencing Minnesota. 

5* Relating climates of the world to man*s activities. 

E. Culture: (1^1/2 weeks) 

1. What is culture? 

2. Cultural change. 
3« Cultural habitat. 

4. Comparing simple and complex cultures and their 

use of resources. 

5* Culture regions 

6. Cultural diffusion. 

F. Population. (1 1/2 weeks) 

1. World population growth 

2. Natural Increase 

3< Demographic cycle and its api^lication to developed 

and underdeveloped nations. 
4. World population distribution. 
5* World population density. 

Giy World Agriculture. (2 weeks) 

1. Types of Agriculture 

a. Nomadic 

b. Ranching, etc. 

2. Types of Agricultural systems 

a. shifting cultivation. 

b. intensive 

c. extensive^ etc. 

3. Factors limiting Agriculture. 

a. Physical, (climate, etc.) 

b. Cultural. 

1. Major agricultural products. 
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H. 



Industry. 



(2 weeks) 



1. Effect of manufacturing on any Individual. 

2. History and growth of industry. 

3* Relationship of r<iw materials and energy to 
manufacturing. 

Site and locations of Industry. 
5. Trade and manufacturing. 

I. Local and Urban Geography (3 wee^s) 

1. White Bear Lake 

a. Site and location 

b. Situation. 

c. Patterns. 

d. Functions. • 

e. Growth 

f . Accessabllity . 

2. Urban. 

a. Factors leading to growth of cities. 

b. Industrial revolution and urbanization. 

c. Problems resulting from process of urbanisation. 
( transportation » etc.) 

J. Northwest Europe 

1. Geographic location and implications. 

a. Climate 

b. Natural resources base^ etc. 

2. Culture. 

3. Population characteristics. 

4. As an industrial center. 
^ a. Evermore trade. 

5. Political. 

K. Eastern Europe and U;S.S.R. 
L. East Asia Including Southeast Asia. 
M. Indian Sub-Continent. 
N. t Sub-Sahara Africa. 
0. Middle East. 
P* Australia. 
Basic Objectives 

A. The acquisition of geographic knowledge. 

1. Basic methodology of geography. 

2. Meaning and utility of regional concepts. 

3. To understand spatial relations. (Location^ 
distribution^ movement of things » etc.) 



Understand Man-Land rolntlonr. and what It means 
to Man. 

5. Acquire pertinent factual Inforaitlon about places. 
Including basic location schemes and general 
world patterns. 

B. To have a working under standing of esr.ontlal geographic 
skills. 

1. To have an acquaintance with the sources of factual 
infornation. 

2. Map reading. 

3. Map interpretation - this requires one's ability 
to annlyse relatlonshlpr.. 

'I. To ahsirpcn onc'r. power;-- of ,»M'or\'nt Ion. 

C. To Instill attitudes and appreclntlour.. 

1. Attitude of objectivity. 

2. Appreciation of gcc^g^'^P^'if' scJtolarshlp. 

3. Appreciation of the fic]tl, lllirriry nnJ rrapr. in the 
acquiring of geographic knowlpdi'.c- . 

4. The appreciation of the great diversity of our 
planet . 



Course: 9th. rolltical Science 

Unit: A. The Political System of a simple ;^ociety i» 

B. The Political System of a simple society ^* 

C. The United States: A Democratic Political system 2 



1. American idealogy 

2. American institutions 

3. Individual rights 

D. The Soviet Union: . A Totalitarian State 2 

1. Soviet ideaology 

2. Soviet institutions 

E. Personal characteristics of American Leaders 2 

1. Leadership and situation 

2. Characteristics In winning elections 

3. Characteristics In maintaining authority 
5. Ethics and leadership 

P. Process of becoming anAmerican leader 2 

1. The role of elections 

2. Hole of political parties 

3. Role of Interest groups 
H. Transfer of leadership 
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0. Le%d«rthip In the Soviet leaders 2 

1. Lcetl leaders 

2. Top leaders 

3. The Beleetion of candidates 

4. Role of elections 

5. Interest groups - Lobbing 

H. Decision making In the Ar.erlcan political system 2 

1. Decision making process ? 

2. Executive decision meklng 

3. Legislative decision making - How a Bill Becomes 
a law. 

4. Judicial decision making - State - Federal 

5. Decision making toy appointed officials. F.C.C. etc. 

6. Decision ynaking on the state levei-Governor-Legis. 

7. Decision making on the local level-?!ayor-Counc^ 

1. Decision making in the Soviet political system 

1. The supreme Soviet 

2. The council of ministers 

3. The communist party 

4. The soviet Judicial syster 

3. Changes in Soviet decision making 
J. The role of the citizen in the U.S. 

1. Voter behavior 

2. Access to information 

3. Dissent 

k. Alienation 

5. The protection of civil rights-The American Judical 

6. Civil disobedience 

K. Plus current events on a continuing basis 



12 
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PROJECT LIMITATIONS 



Budgetary limitations have restricted the completion of the^project 
as originally proposed. Rather than prepare a cursory overview and 
abbreviated program which would attempt to cover the entire junior 
high school curriculum, the decision was made to completely develop 
the grade nine program at this time. This will allow the full im- 
plementation of a career education program for this grade during the 
1973-197U school year. 

We also propose to request funding which would allow the completion 
of the project for grades eight and seven next year', to be implemented 
in 19711-1975. 
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Part 1. ORGANIZATION OP THE COURSE 



I. Name of Course Social Studies 9 

II. COURSE OBJECTIVES POR YEAR 

A. Major thruat or thrusts for course [of supplemental 
career education materials] 

!• Exploration of career clusters related to ninth 
grade social studies. 

Ultimate Outcomes 

1. Knowledge or Information to be learned: 

a. The various career choices that are related 
to the social studies nine course of studies. 

(1) The Job entry requirements 

(2) The future job opportunities 

b. The relationship between expected lifestyle 
and these career choices • 

2* Attitudes to be developed 

a. Awareness of the Importance of a job to self 
and ethers • 

b. Awareness that by completing a task you are 
benefiting others and/or self. 

c. Awareness that the relationship between self 
and others is often a rosult of a Job per- 
formance. 

d. Awareness of the relationship that develops 
when others rely on him/her to complete 
assignments and that the different values 
and individual differences of people affect 
the completion of these assignments. 

3. Skills to be taught 

a. Reading) writing^ listening^ discussion and 
skills involved in obtaining and utilizing 
materials of varied sorts. 

b. These skills are enphasied In this currlcular 
supplement as they relate to occupational 
exploration. 

c. In addition skills are emphasized (rather than, 
taught) which will later ha essential for job 
entry and subsequent success within an occu- 
pational choice. 

o ^ 14 
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III. (Supplemental Career) Units To Be Covered in Cource 



A. Identify all units which could be taught in course 
(Supplemental to Present Curriculum). 

1. Public Service Career Cluster 

2. Coiranunication and Media Career Cluster 

3. Manufacturing Career Cluster 
^. Environment Career Cluster 

These Units are designed to bs suplemental to, and integrated with 
the present grade 9 social studies (Civics) curricultim. 

Correlation with the present curriculum is noted in "B" below 

B. Select units to be taught, and list in sequence 
Social Studies Unit Career Education Unit (s) 



I. Political Institutions 
and Ideologies 

II. Political Leadership 

III. Political Decision Making 
III. Political Decision Making 

IV. Role of the Citizen 



(a) Public Service Career 
Cluster 

(a) Manufacturing Career 
Cluster 

(b) Public Service Career 
Cluster 

(a) Environment Career 
Cluster 

(b) Public Service Career 
Cluster 

(a) Conimunication and Media 
Career Cluster 

(b) Public Service Career 
Cluster 



C. Make time allocation for aech unit 



Unit One Public Service Career Cluster 6 W eeks 

Unit Two Communication and Media Career 8 W eeks 
Cluster 

Unit Three Manufacturing Career Cluster 8 W eeks 

Unit Four Environment Career Cluster 8 Weeks 




Time allocation refers only to the existing social studies curriculum 
with which these units correlate. As the supplemental units are high- 
ly individualized 5 and designed to be geared to student interest, the 
extended time an individual student may choose to spend on the unit 
cannot be determined. There are however no pre -determined points of 
termination. While the initial thrust of the curricular supplement is 
to provide for exploration, materials and resources for in-depth studies 
are also made available for student utilization on a demand basis. 
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I. Occupations In Public Serylee as Related to Social Studies 
Mine Curriculum (Cluster XIII) 



II. Broad Learning Objectives To Be Aehlved With Unit: 

A. To develop the student awarnets of occupitlons within 
the Public Service Clueter Int terms of work roles, related 
life styles, and potential satisfactions and dissatisfactions. 

To develop the student *s positive attitude towards self 
through an awareness or bli developing talents, values 
and Interests as they relate to work roles within the 
Public Service Cftueter. 

Ille Task Analysis Sequence 

Ae Major Ideas to be stressed as related to the Public Service 
Cluster: 

1* The variety of occupational opportunities within this, 
cluster. 

2. The relationship between the Individual's Interests and 
needs, and the Interests and needs necessary for success 
and personal satisfaction In Public Service Cluster 
occupations. 

B. Skills To Be Taught 

1. The systematic determination of an Individual's 
aptitudes, abilities and Interests. 

2. The systematic exploration of the o<?cupatlonal 
opportunities within the Public Service Cluster. 

3e Decision making; In relet Inr Individual interests, 
abilities and aptitudes to occupations within the 
Ppubllc Service Cluster. 

C. Attitudes To Be Developed 

1. Awareness of the Inportance of Public Cluster 
occupations to self and others. 

D. Pre^requlsltes Which ffust Be Considered. NONE 
IV. Laaraing Objectives 

#' 

A. Conplete Pretest-Posttest activities, as assigned by the 
teacher whlbh enumerate the Individual's aptitudes. Interests, 
and abilities. 

B. Complete the Pretest-Posttest activities as assigned by 
the teacher which quantify the Individuals life style 
expectations. 

C. Participate m the Courtroom observation and slmlatlon 
activity. 
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I. Occupations In Public Service as Related to Social Studies 
Mine Curriculum (Cluster XIII) 



II. Broad Learning Objectives To Be Achlved With Unit! 

A. To develop the student's awarness of occupations within 
the Public Service Cluster Int terms of work roles, related 
life styles t and potential satisfactions and dissatiafactlona. 

B. To develop the student *8 positive attitude towards self 
through an awareness of bli developing talents » values 
and Interests as they relate tc work roles within the 
Public Service Cittftter. 

III. Task Analysis Sequence 

A. Major ideas to be stressed as related to the Public Service 
Cluster: 

1. The variety of occupational opportunities within this, 
cluster. 

2. The relationship between the individual's interests and 
needs » and the Interests and needs necessary for success 
and personal satisfaction in Public Service Cluster 
occupations. 

B. Skills To Be Taught 

1. The systematic determination of an Individual's 
aptitudes » abilities an^i Interests. 

2. The systematic exploration of the occupational 
opportunities within the Public Service Cluster. 

3* Decision makinp; in relating Indlvldua* Interests, 
abilities and aptitudes to occupations vlthln the 
Pfubllc Service Cluster. 

C. Attitudes Tc Be De^'eloped 

1. Awareness of the Inportance of Public Cluster 
occupations to self and others. 

D. Pre*requlsites Which Must Be Considered. NONE 
IV. LMUPalng Objectives 

A. Complete Pretest-Posttest activities ^ as assigned by the 
teacher whihh enumerate the indivlduajl's aptitudes^ interests » 
and abilities. 

B. Complete the Pretest-Posttest activities as assigned by 
the teacher which quantify the individuals life style 
expectations. 

C. Participate in the Courtroom observation and slsMlation 
activity. 
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D. Prepare a written report of n© fewer than 500 words 
dc55criblng Public Service Cluster occupations of your 
choice^ following the outline presented In V* 5. 

V. Strategies To Be Employ3d Learning 

1. Students could read: 
Group 

IGI a* Brlndze, lRur.h, All Abnut Courtr and the Law , New York 196^ 
IGI b. Elchner, James/ Cou rts Of Lr>u , New York 1969 
IGI c. McCart, Samuel, Trlal^ ^ Jury , New York 1965 
IGI d. Sagrin^ Knry, Kou/al j^tlce Under Law , New York 1966 
IGI e. Occupatlonnl Packets about the Publ::c Service Cluster ; 

which t\r'± att-ichec! to thlc curriculum guide* 
IGI f. Occupational Matorials found in the Occupational Materials 
Library establi.^hsd by the Counsel inr Pepartnent In the 
Media Center, which ?u's related to the Public J^ervlce 
Cluster. • 

2. Students could lock at: 

LQ a. Pllm Criminal Juntlco 5.n U.S. 32 mln.. Correctional 

Services of Minn. 
LG b. Pllm Jus t ice Under Law 32 min.. Correctional Service 
of Minn. 

LO c» Pllm Strip The System of Justice - Its Impact On 

America, Current Events Kllm Corp. 1970 with guide and * 
work sheet. 

LG/d. Pllm Strip Yo u end Th^ Law AEP, tfith guide and work sheet 
IGI e. Pllm Strip ?he Wheelo of oustlce . The New York Times 1972 
with guide and v;ork sheet. 

3. Students could parti -rirote in: 

A. Coui^room Observation '^nd simulation activity. 

LG/SG 1. Before this actlvij^y can be successfully utilized, the 

classroom .'3cc.^ent do-ilirg with courtroom procedures should 
have been cccpJ r^r.f^d . i 
SO 2. Courtroom O b;.o..>vaMcn Thic segment of the activity will^ 
consist br a .'i.xctc'^i Cield <;rlp to visit White Dear Lake 
Municipal Ccjul:t ir- Dc'Uon. 
LO/SG ^. CourtrooHi S.^m 'ajPGtOji Ocoies of the social studies 

simulation ii-tivTuy Vr.lil be distributed. Following the ' 
simulation's pi o ^c^iurcn • the class as a unit shall determine 
which of the '!uf;r;e.'3ted criminal cases they choose to persue 
{by vote). The rtv.i-jntc shall then be divided by lot Into 
defense end prccocut .^nc^ shall continue with the activity 
which culnlnat-.^^c '•*J.';h a jlv.ulatrd trial. 
IQZ ^. Following cho cirr.plni.lon, tho student shall prepare a re- 
port on the oecupc^.lonal position he "played in the simu- 
lation**. Thio v:rit>:-n r.ncrt nhall Include: 

a. The title of the or;cup5it?.on 

b. A description of the job, and the duties of the 
individual. 

O , c. Job qualifications 
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d. A statement of whether or not the student would 
consider employment in the occupation reported on. 
How he perceives this occupational choice to affect 
his occupational choice to affect his life style, and 
the satisfactions or frustrations that the job might 
produce . 

e. If possible, contact an individual who presently 
holds the position reported on. Interview that in- 
dividual, asking questions similar to those in a. 
to d. Compare your answers with his. 



There are many other jobs in the Public Service Cluster than those 
mentioned in the activities listed here. Among other selected em- 
ployment opportunities are those listed below, along with where infor- 
mation can be obtained on each of them. 

Anthropologist Chronicle Guidance Publication #382, 1971 
Armed Services Chronicle Guidance Publication j5^39, 1971 
Biochemist Chronicle Guidance Publication #132, 1970 

Caseworker Mid-Hudson Area Occupational Monographs, 1971 

Faculty Member Chronicle Guidance Publication #181, 1969 
Correction Officer Mid-Hudson Area Occupational Monographs 
Counselor Mid-Hudson Area Occupational Monographs 

Court Reporter Mid-Hudson Area Occupational Monographs 
Detective Mid-Hudson Area Occupational Monographs 

Enbalmer Mid-Hudson Area Occupational Monographs 

Fire Fighter Mid-Hudson Area Occupational Monograph© 

Geographer Careers, Inc., Largo Florida, 1971 

Guard, Chief Mid-Hudson Area Occupational Monographs 

Lawyer Mid-Hudson Area Occupational Monographs 

Librarian ■ Mid-Hudson Area Occupational Monographs 

Mail Carrier Mid-Hudson Area Occupational Monographs 

Patrolman Mid-Hudson Area Occupational Monographs 

Physicist Chronicle Guidance Publication #1^1, 1972 

Political Scientist Chronicle Guidance Publication #119, 1969 
Sanitary Eng. Mid -Hudson Area Occupational Monographs 
Secondary Teacher Career Information Series, Minn. Dept. of Manpower 
FBI Special Agent Chronicle Guidance Publication #207, 1969 
FBI Special Agent Mid-Hudson Area Occupational Monographs 

The Chronicle Guidance Publication is an occupational brief. 

Personal Contacts: Police Officer Harvey, School Liaison Officer, 
Sunrise Park Jr. High, White Bear Lake; Richard Hiniker, Attorney, 
White Bear Lake. 
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I. Occupations In Communications and Media as Related to Social 
Studies Nine Curriculum (Cluster III) 

II. Broad Learning Objectives To Be Achieved Wi'th Unit: 

A. To develop the student's awareness of occupations within 
the Communications and Media Cluster in te^ms of work 
roles, related life styles, and potential satisfactions 
and dissatisfactions. 

B. To develop the student's positive attitude towards self 
through zn awareness of his developing talents, values 
and Interests as they relate to '.'ork roles within the 
Communications and Media Cluster . 

III. Task Analysis Sequ(«nce , 

A. Major Ideas To Be Stressed As Related To The Communications 
and Medir. Cluster: 

1. The variety of occupational opportunities within this 

Cluster. , . ^ *. 

2. The relationship between the individual's Interests 
and needs, and the interests and needs necessary for 
success and personal satisfaction in Communications and 
Media Cluster occupations. 

B. Skills To Be Taught: 

1. The systematic determination of an individual's 
aptitudes, abilities and interests. ^ 4«.4.. 

2. The svGtematic exploration of occupational opportunities 
within the Communications and Media Cluster. k4h«.4 — 

3. Detlslon making in relating individual interests, abilities 
and aptitudes to occupations within the Communications 

and Media Cluster. . . 
i{. Identification and utilization of non-technical resources 
In gathering information about occupations. 

C. Attitudes To Be Developed 

1. Awareness of the Importance of Communications and Media 
' occupations to self <'ind others. 

D. . Pre^requlsites Which Must Be Considered. NONE 
IV. Learning Objectives 

A. Complete Pretest-Posttest; activities as assigned by the 
teacher which enumerate the Individual's aptitudes, interesp 
and abilities. 

B. Complete the Pretest-Posttest activities, as assigned by 
the teacher which quantify the individual's life style 
expectations . 
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C. Complete, any four of the activities in part V (at least one 
from each section), PLUS 



D. At the conclusion of the activities seleoted, prepare a 
written report of no fewer than 500 words following the 
outline presented in V.5. 

V. Strategies To Be Employed For Learning 

1. Students Could Read: 



IQI 


Group a. 


IGI 


b. 


lOI 


0. 


IGI 


d. 




e. 



Gordln, George N., Your Career in TV and Radio 19<>6 
Stein, M., Your Ca reer In Jou rnalism 1965 
Llpsyte, Robert, Assignment: Sports 1970 
Occupational Packets about the Media and communi- 
cations which are attached to this curriculum guide. 
Occupational Materials found in th^ occupational 
materials library established hy the Counseling 
Department in the Media Center, which are related 
to the Communications an^i Media Cluster. 

2. Students Could Look At: 

IGI/SG a. Film Strip Exploring The World Of Work Parts I , 

II and III SVk, With Study guide and work sheets. 

LG b. Pllm Strip, Job Attitudes: Why Work At All. GA, 

With Study guide and work sheets. 

LO c. Film A Newspaper Is Born , Minneapolis Tribune 

3. Students Could Listen To: 

lOI a. Tape Getting Ready For Your Job , Sunrise tape 

library 

b. Tape Lets Loo k At Jobs , Sunrise tape library 
• ■ ■■ ' 

^, Students May Write: 

IGI a. Select twenty (20) advert izements, and group the 

people according to age (young, middle-aged, older). 
What age group Is used the most often? Why do you 
believe this age group is used more than others? 

IQl , b. Choose a specific product (like gasoline, detergents, 

cigarettes, shampoo, cake mixes, automobiles, pre- 
packaged foods, clothing, sports equipment, tele- 
vision, appliances, etc.) and prepare a T-V commer- 
cial or newspaper advertizemont or billboard to try 
to sell these products. Use at least two different 
approaches that could be used to sell basically thp 
same product. . 

IQI Make a list of words that ycu often hear used In 

T-V commerlcals. Decide what products they could 
be used to sell and why? Notice the wide variety pf 
products that could be sued to sell the same product. 

Q IQI d. In an election year, collect campaign literature 

£YC[C ^^^^ cadidatc for two different offices. How 

hib™s is their campaign literature^Llike/dlfferent? 



IGI e. Suppose you are a Martian archeologist of the year 

U,000 A.D. The only evidence about life in the 
20th century is a can of TV commercials found in 
the ruins. The can contains commercials about 
soap, toothpaste, cigarettes. Coke, aspirin, gaso- 
line, razor blades and Pepsi. Based on the infor- 
mation found in these advertisements, write a 500 
word (min) report riescribing this extinct American 
civilization of the 20th Centruy for the article 
in the Martian equivalent of the National Geographic > 

IGI 5. At the conclusion of the Communications and Media Cluster 
activities that you have selected, choose the activity 
that interested you the most, and prepare a report in 
outline form which includes: 

a. For the activity you choose, make a list of all of 
the jobs involved in the activity. 

b. Which of the jobs would be appealing to you? Why? 

c. Which cf the jobs would not appeal to you? Why? 

There are many other jobs in the Communications and Media Cluster 
than those mentioned in the activities listed here. Among other 
selected employment opportunities, and where to find information on 
them, are listed below. 

Announcer (Radio-TV) 
Compositor 
Editorial Worker 
Illustrator 
Photo engraver 
Proofreader 
Pressman, Printing 
Public Relations 
Reporter 

Telephone Installer 
Telephone Operator 
Telephone Technicians 

Personal Contacts 

Mr. Bruce Richard, N.W. Bell Telephone Co., Mgr. W.3.L. 
Mr. Gene Johnson, VJhite Bear Press ^ Editor, W. B. L. 



Mid-Hudson Occupational Monographs 
Mid-Hudson Occupational Monographs 
Science Research Ass., Occupational Brief #2U5 

Mid-Hudson Occupational Monographs 
Science Research Ass., Occupational Brief #373 
Science Research Ass . , Occupational Brief #90 
Mid-Hudson Occupational Monographs 
Mid-Hudsofi Occupational Monographs 
Mid-Hudson Occupational Monographs 
Chronicle Guidance Pub., Occ. Brief # 9, 1971 
Chronicla Guidance Pub., Occ. Brief #195, 1969 
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I. 0«oMp«tiOM in lltiM»ft«t!aMi| RtUttd to SeeUl 9tu4Ue 
!fin« CurrlettluB (eitttt«F Ix) 

ZZ« ipoad Lwumifig ObjtotivM To B« Aohiov^d Vith Onitt 

A. To dovolop the ttttdontU atmrotiott of oeeupttlono withisa 
th9 Mnufaoturing Clutttr in ttrnt of Verk rol*8, rtlatcJ 
lift ctyXot, and potontiaX tatidftetiont and dissatitfaoiiio?..^ . 

B. To dmlop tht atttdont't poaitive attitude tomrda sol? 
tferoush an awarentaa of hia dtvtloping talonte, valuea 
and intaroata aa thoy ralata to work rolaa within tho 
tfanufaotttrins Cluatar. 

r 

ZSZ* Taak An^iyaia Saqutnea 

A. Major Xdtaa To Ba Straaaad Aa Ralatad To rtim RanufoQturing; 
Cluatar: 

1. Tha variaty of ooeupational opportunitiaa within thio 
olnatar. 

2. Tha ralationahip batvaan tha individual'a inttresto 
naada, and tha intaroata and neada naeaaaary for fsuoeoss 
and paraonal aatiaf action within tha Nanufaeturists Clr.st^^r. 

3. Oaeiaion Making in raUting individual intaroata, Qbil£t;£'>ii 
and aptitudaa to oeeypationa within tha llanufaeturiE^s 
Cluatar. 

B. Skilla To Ba Taught 

1. Tha ayataaatio datamination of an individual* a aptiOu<!ox:» 
Qbilitlaa and intarafta. 

Tho ayataaatie axploration of tha occupational ppporttt» 
nitiaa within thaHanofactttring Cluatar. 

3. Daoiaion Baking in ralation to individual intaroata » 
abilitiaa and aptitudaa to occupations within tho Vam^ 
fncturing Cluatar 

4. ?rocfduraa naeaaaary in Job application. 

C. gttitudaa To Ba Davalopad 

1. Awaranasa of tha iayortanct of Nanufactnring Clcfe^ 
p oocupationa to aalf and othara. 

ZV. Laarning Objactivaa 

■ 

A. CoBplata Prataat-Poattaat activitiaa, aa aaaignod by 

■' taachar which anuaarata tha individuals aptitudoot, i££C;c?c?c^' 
and abilitiaa« 

B. ' CoQplata tha Prataat-Poattaat activitiaa, aa aaalgnad 
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taachar which quantify tha individuala life atylc axp^c 
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C. Partioipata in tha Contraet Bargaining Simlation an? 
cooplata tha included activitiaa. 

^ p. Partioipata in tha "Supply and OaMynlLin tha Job nnrket- 



pluca" act$fity« and cMiplata tha isietudad activitioo 



OM froa Moh taetion.) 

V. Strtttgitt To Bt Soploytd Per Lotrnins 

<tafOttp 1. The Studento CeaUd ReAd: 

lai t. A Cftp in Typoigtphy . Int. Coop. At toe. 
Xai b. Rcflough. gkiligg ana Tftail«tkill«d Oeeupiitiomt 
lOZ e. lour Opportttnlti»« in tho Tr>att » AFfc-cio 

2. Th« Stud9Qt6 Could r«coIc At: 

LO a. Piln What Acny To Oo« Attto Industry » Rodorn Talking ? 

Pieturoo ^ 
b. Pile 2 ^ ^ Dc^onli Co* 

3* Tha Students Cculd Mieten To: 

U/SO a. A raeant high eoEaool craduats tptok on hio occupational 
txporloneoc. 

LQ/SO b. A high school dropout apeak on hia occupational ax- 
par itneaa. 

4. Tha Studantc Ray Vr&to: 

lOS a. Ihrito a latter of roforenea for youraalf for an laAginarr 
position within tha Hanufacturins Cluster. 

xas b. Liat the Tariouo payroll deduetions fron the pay of three 
indiTiduftlo that you know. Calculate the percent of the 
pay that wan withhold. 

108 0. Choose four different Kanufacturing Cluater Job advertise- 
■enta froa the tfant Ado. Prepare a chart ahowing the 
wagea for eaoh job on an hourly, aonthly, and yearly 
basis. 

lOS d. A report on an oseupation fron the ftanufacturing Cluater. 

The report Id to in^ludo: (1) The title of the Oecupa- 
tlon« (2) A dcseraption of the Jot, and the dutiea of the 
individual, <3) A list of th3 qualifieationa for the jot^, 
(4) A stateont of tt::ether or not the atudent would co»« 
aider ei^loyrent in ttio occupation reported on. (5) A 
atatcaient of hov the 9tudent perciCTes this occupational 
choice to affect his life style. 

• 

5. Studento Can Aetivoly Participate: 

XOS a. By applying to.? a Social Security Card. 
SO b. In a co3aitto<> invoAtisatins and reporting on the child 
labor laws. 

lOS/Sg c. In interv£eL«in<^ m oldor worher (forty plua), who haa 
held different Jobs. L.^ot the Jobs he haa held and 
briefly note hid likeo (\nd diollkeo about each of the 
Joba. 

d. In tho following "Contract Barsainine Sieulation" 



ERIC 



Centx^et QtriOttlAg SiflsUtlMit TUlt retivity will work nfll •ttw 
ttm etiudent^s uro ne«ttalnt«d with the p«rft«t airlctt eendltion md/or 
Caotes-o of prcduetio^. It flv«i th«« tlit opportunity to um tholr 
knotflc-dso of tho aartot flow at wolX at to doYtlop thlt knowlod^ as 
the tl«ttUtion tabao plaoo. If d«tir«3. aany eoneopte such ao frinfS 
bsneflts and industrial atrueturs my also b« dsvslopsd fron this 
olMilaticn. 

IlYid« ttat clans into groups of no ooro than six. Dssisnatt half of 
thots pooplo ao ceployoes and tho other half as mnagoMnt psrsonnol. 
Tacs out th9 sicttlation papers (ineludsd in this paekst). need the 
first two paaos wltli the entire elass. This is senoral backsrouna 
Inferas&tion. last pace represents infenution given only tcr lohor 
or Eanaseaonts, 7heoo papors should mit be discussed by everyone, 
they ^iaouas Uho Ql(Ssento of ^ob satisfaction for each oide. If ij 
is poeoible to aeet taith osay half of tho class at a tine. »eot with 
labor and eanageoent individually, reviewing theiit^ specialised 
issforsQtion. After studonts understand the situation generally^ have 
tliCB start bargaining for a contract. The first oeasion will be 
slightly coQfusiac and no aereeoent will be reached. At this tiea 
have bsth sides naet within their respective groups (enployee/ 
QBployer). Have each group discuss what has taken place in their 
rsopeotivo negotiation eoasions and develop strategy for the forth- 
Goaina soooicns. 

(?csstiR>;o this process until a contract agreement is reached. Through 
'shio ccsppoislsing proeess. the student should develop a better under- 
Gti^pjiins of job oatisfaoticn auoh as wages, seniority, holidays, 
fringe benefits ^ hours ef work, and physical setting. 

Part I. Qoaeral laforaation 

• IJuHiiK; olisoet every year workers a«d eaployers wust try to agree on 
t&3 way they will work together in the co«ing year. When both the 
tjorkoro'end t4»o eaployers do agree, they sign s contract that roquires 
thoa to Itcep the pronises they have aade to each other. If they don't 
sign a contract c th<9n the iforkfcs often refuse to work and nay go on 
strike . 

Thici ^e should show yovi* so s player, what happens bettteen the en* 
player and the workers • whan they try to agree on working conditions 
for Mxt vear. 7o help you get s clearer picture ef whst is 
happenins, yew will be given s Job ao an eapleyer or as a wenber of 
the workex'^o union. Tour success in getting a good contract for year 
group depends on ho^i siuch you know about iteat being bargained for 
asid tfc9. firguaente of both the eaployers and the union. 

* 

7oa wll^ hfivo a day to study the inforaation you have been given. 
Then you will have one neeting together with others that have the osae 
Job you do, to discuss cooaon probleas. After the aeeting, you will 
soefc with 8«Mone froo the other 'group and try to reach an agreeaent 
about next year's contract. You will be given satisfaction points for 
aaoh of tSse iteas f?OB tho denands page that you get the other group 
to agree to on the contract. Tou will be ranked with the rest of the 
elass on the nuaber of points you can get. 
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Tlvt inform ^tf.CQ -mi t^l^^ o**^* AVA5.1tbl« t>*>th fro«p*, *>ut fcup 

KQup it tbt only oat ti tevo tbo InforMtlon on tho Ooatntfi ptgo, 
■uro tbtt no ont fro« tho othor group toes rour ^ooando pat** 

Oonoral Inforaotion tbout tho —ployor 

The oapioyor* noo Juxeo» ino.« is tho iars«>t tollor of «llk la the 
Ninaoapolii arta, Noo Juioo hat four ooapetitoro. These ooapetltoro 
are ehanelnc their aovhodt anA hope to take some of the ailk buainess 
coins to Noo Juieo. The soveriawnt eontrolo the ailk price so Noo 
Jttioo cannot change itn prices. 



general Inforaation about tho union 

The 'union, RilK Hniclo Local 1, as part of tho AFL-CIO represents the, 
ISO workers at Noo Juico. It would take i;hree to four weeks to train 
roplaooiMnts for tho worltaro. There are not enough non-union workers 
to operato tho Koo Juieo plant if there Is a strike. ; 



History of labor relatione between Moo Juice anfl :<llk Waida Local 1 
Juice naa reported & oteaoy but mxierate increase^ in profits ana 



The 

1^ 

productivity over the past eight yaars. In the past the company was 
generally boon successful in getting a contract sore favorable to 
tbeaselvea than to tho eaployeeo. It is a well known fact that if %\ 
strike took place for a long period of time* the government would 
atop in and try to settlo tho problem. This happened once before ahd 
the Nilk Naida Local then made large gains for the workers. 

It iittst bo noted that Noo Juice » in the past, has not granted any of 
the union's demands unless their cosset iters wore forced to give these 
working conditions to thoir employees first. 

The union would find a strike difficult but not impossible for many of 
its members do not want a strike. 



Other polioios 

uovernftent poiiey has aet a wago*prioe guidepost of 3.^ percent for 
the dairy selling industry. Tliis guidepost is based upon tho 19o9 
productivity and wage lovsla.^ ^ 



List of Demands 

Bargaining Demands of Management and Onion 



Current 
. Agreement 

Ifagts:. $3 /hr. 

t * 

Time and one«^ 
half for overtime 



Hours; <0-hottr standard 



Union 
Dewands 

10 per cent 
Increase 
Double time for 
cvortlme 



36-h0ttr standard, 
overtime payable 
After 36 hours 



Management 
Demands 
No increase 

Stay itiiA time and 
one-half for over-, 
time. ; 

Keep no-hour standard 
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i^Aoanup 
tiae; 



Cleanup on own 
tiao 



IS minutes paid 
cleanup time 



No paid eloaaup 
time 



0«iilority ••nlorlty to be kept 

Paid 

Holidays: atfon (7) Wants eighth paid Wants only seven paid 

holiday holidays 



Xaduatry patterns: 

a* The union hae been avdraginc about s«ven percent in wage gains 
with Oao Juice's eonpetitors on wage increase in reeent con- 
tracts • 

b* Xn the l&st ooatraotB with two of Roo Juiee*8 eoapetitors* the 
Milk Maids havo won double tine for overt ine. 

« 

«• In the laot oontraets with Moo Juice's largef)t coapetitor* the 
union got a 37 1/2-hoar week. 

d* In all contracts wit;h Moo Juice's competitors, the union has 
won 15 Binuteo of piid cleanup tiara* 

e. The union has not yot won plant-seniority in any other plant.! 

Part IX* Pnion deaands and inforaation available only to the union 

1. iMportanee and value o? union deaands 

Satisfaetien 

Deaand Rank (1 ■ most iaportant) Points 



Wages 1 10 

Cleanup tlaa 2 6 

Plant-wide seniority 3 5 

36-hour week (standard) 4 3 

Bighth paid holiday 5 JL 



Total points 25 

Roasono for Deaands 

Wagas are rsmked first k>ooause of the increases 'in the ability of the 
eq>loyees to make thincs and because the ooatpany profits have in- 
oreased without Inbor making gains* The younger aerabers of the union 
(about 10 percent) really want a wage increase. 

Cleanup tiae is second in iaportanee because the aeabership feels a 
large part of the increase in their ability to aake things has eosw 
froa unpaid cleanup tine* neneaber that other firms have paid clean- 
up tiae. Milk Maids* offieialc (you) think that unpaid cleanup tiae 
for all the workers adds tip to 1875 hours per week, or $5625 per 
week in "lost" wages* Older workers with high numbers of years ex- 
o perienee (30 percent of the nesbership) are particularly bothered 
ERIC t>y this. 



Plant-Wide acaoiiiy (nuaoer of yatas of experience on the Job) Is 
third because some departments have a large number of experienced 
workers. In times of slow business, these more experienced men can- 
not move into other departments and therefore must be laid off* 
Older members of the union are the reason for this demand, to the 
strong dislike of the younger members. The older members appear 
to b<«j the more powerful group In the union, but could not convince 
the younger members to go along without a hard fight In the union. 

The 36-hour week Is wanted by all members of the union because 
"shorter hours laean more pay In overtime." This 36-hour week can 
take any form, but they would like the four-hour cutback In work 
time to be on Friday afternoon. If a 36-hour week cannot be won, 
then you should try for a less-than-^IO-hour week. This demand lo 
viewed as a good item to trade for something else . 

Finally, the loy satisfaction of the eighth paid holiday suggests 
its purpose in the list of demands Is to trade for spmethlng else. 

2. Other infornation 

The union estlscates that its strike fund will allow the Milk Maids 
to make a 30-day strike. It Is possible the union could get money 
from the National Teamsters Union that they are members of, but this 
depends on tho outcome of a national trucking contract being workdd 
on at this time by the Teamsters. Help is unlikely if the National 
Teamsters go on strike. 

Note: It may be helpful to look at the importance of the demand t;o 
the Milk Maids in deciding your willingness to strike. Also consider 
weapons available other than strikes, and how long it would take to 
make up lost wages from a strike. 

Part 11. Management demands and information available only to managemi 
1. Imfiortance and value of m&nagement demands 

Demand Rank'd"" most Important ) Satisfaction Points 



Wageo 1 XO 

Department senolrity 2 8 

ftO-ho*»r standard woek 3 6 

Unpaid olean'jp time k 3 

Only 7 paid holidays 5 JL 



Total points 28 

Reasons for Demands 

As part of Moo Juice management, you feel wages must not increase for 
several reasons. First, Moo Juice is losing some of its customers to 
other milk sellers. If management is to keep from losing customers, 
it feels it must keep the profit and the ability to make things the 
»8ame as they are now. An increase in wages could result In the lay- 



off of eight to ten men, come of then ttorlcera with much experience. 
Secondly, a large wage inci'oaoe asked by the union would raise Moo 
Jttloe*8 wage costs, both regular and overtime, by a large amount. 
Finally, management feelg the c»l<iepost for the dairy selling industry 
10 too high and cut of date. The guideline seems to favor the other 
milk sellers and not Moo Juice. Moo Juice would also like to keep 
department seniority because of the high costs of plant-wide senior- 
ity, especially when the forcing of a worker tilth more experience 
off the Job actually takee place. Secondly, some key Jobs in a few 
departments require spocial training. ^Chis training Is expensive 
and takes a long time. 

Keeping the *IO-hou£» standard work vtsak is also important. Cost of 
overtime and th^ logo in the amount made because of the worker being 
more tired aro tvro reasons already mentioned. Koo Juice management 
also feels the nraoer of worhsra will have to be increased by 10 
percent to koop t ho praaorit; level of asking lallk. If Milk Maids get 
any paid cleanup time, keeping tho stanfiard work week will be Im-- 
portant to keep cost <liQvni» 

Management is wlllinc; to givo eom-: paid cleanup time because other 
companies aro already doins it, but dcoo not want to give 15 minutes, 
The cost of siviag 15 alnute^ of palC cleanup time is about $5»o25 
per week. 

The low cost (03,C>a r*??^ y^^^*) ^^'^ eighth paid holiday makes tb?a 
a useful er,ch!:nse Itcr^. Hc':;e J.ts loit eat isf act ion to management. 

2. Other Inf'^ynat ion 

Moo Juice thinltc It can fc^ar r, ciriko far about 40 days without 
long-run damage to its profits o? ability to make things. However, 
nangement must not; forget itc contracts to sell milk to five sup-, 
pliers 'and t/ie experience under Government settlement of the pre- 
vious contract. 

e. In Pftrtlcip?tt in g in tlie' "gtfp oly and DjF.and In T he Job MarketJ^- 
Activity 

The purpose of thlc activity is to llluetrate that the chances of a 
person getting a desired job depend not only cn his qualifications, 
but upon how many Jobs ere available) and how many applicants there 
are. f 

Jobs and opportur.ltle's for en'.plcycjsnt aro closely related to geograph: 
and re'sourcefl, o?oii':T>ic conditlcn3a technological development, and 
consumer wanta, SUipplns, ship fcuiiding, nlning, and farming are 
typical' of aanif induGtrios vr'aich r.uct be located in certain areas; 
because of 6ec'g2?r.phical or resource availability imperatives. Aj 
relatively d'^^rosnsd economic situation can influence general Job 
availability,' K'nllo specific cvtbcicks in government or big business 
spending can drastically influet^cc certain Job clusters (for example, 
the aircraft and construction industries). Changes In technology are 
Increasln^jly influencing tho patterns of Job avallabiyity, making 
some positions obsolete and creating others. One field in which 
this Is lmnie<}lately apparent Ao'in tha area of agriculture. Thirty 



out of every hundred people were involved in farning in 1900, while 
today only four in a hundred make their living this way. Consuaer 
wants vary greatly, but geographical areas which have experienced 
radical increases in population concentration will certainly pro- 
vide many and varied job opportunities. 

A. Supply in the Job market. For this activity the teacher will 
divide I he class into groups of four or five members. At the out- 
set, the task of each group will be to arrive at a United number 
of Job categories to cover all occupational areas, to write Job 
descriptions, and project, tentatively, the finanicial rewards for 
each category. Then as a group, the students will pick 10 adults 
in the community who ar<? well known to then. Next the students will 
determine how many of th^ chosen adults could do the job in each 
category, and what their current wage level might be. Theggroup 
should check on the accuracy of their work using the vocational 
information materials in the INC and the guidance office. Finally 
each group will report their findings to the entire class by 
answering these questions: 

List your Job categories 

How many of your 10 adults could do the job in each of 
the categories? 

Is there a relationship between the number of people 

who can do a job and wages? If so, what is the relation*^ 

shipf 

• 

Would this information be of any value to you in planning 
your exploration, training, and acceptance of a job? 

B« Demand in the Job market . Initially students will browse through 
community newspaper want ads noting formats and kinds of information, 
provided. Once again the class may be divided into groups of four 
or five. (There may be an advantage in retaining groups from 
activity A.) Using the job categories developed in activity A, 
students will ascertain which categories are represented in the want 
ads and the strength of demand for these positions as indicated by 
the number of ads present in an assortment of newspapers from around 
the country. Newspapers from varying locales will reflect differences 
in physical setting, resource availability, economic conditions, 
population growth, densir,^, seasons of the year, and points in time 
passed . 

Each group will then create an occupational prospectus for the year 
1900, for the present time, and for the year 2000. Job categories 
should be similar to those previously developed. Included in the 
activity should be a variety of locations in the United States that 
are to be assigned by the teacher. 

The prospectus should describe how employment in 1900 «as affected 
by climate, resources of the area, technology, population, and 
geographic location. The students should designate which jobs pre- 
dominate in each designated area. 

(J Siailar prospectuses should be developed for the present time and 

th« year 2000. 




C. Supply and demand in occupational decision making . The teacher, 
from occupational schematics developed in activity B, will make 
a comprehensive list of jobs available at the present time. The 
students, using these lists, will then determine from interviews, 
community newspapers, and intuition whether demand in our geograph- 
ical area for each occupation listed is low, average, or high. 
This process will be repeated for supply in these occupations. 
After obtaining the information, students will hypoi-hesize at what 
level the wage for each occupational group will fail. This activity 
may be used with a check list fcfrj%\i like the one enclosed. 

D. Assessing observable factors contributing to job satisfaction . 
This activity would be initiated through a general class discussion 
in which the students would first develop a definition of the term 
job satisfaction and then, with the help of the teacher, write a list ■ 
of those factors which the students feel are pivotal to job satisfac* 
tion. 

Next, a presentation of visual materials (such as slides and films) 
portraying various aspects of a multitude of occupations would be 
made. It would be the students' task to assess the working condi- 
tions for these jobs according to the list previoucly detailed. 
Before further discussion of this assignment in clciss, the student 
will utilize other sources of information (such as newspapers, mag- 
azines, T.V.) to gather other data in order to expand the scope of 
his knowledge of working conditions. 

Utilizing information gained from these sources, and after a re-run 
of selected segments of the previous visual presentation, students 
will decide what job satisfaction factors can be determined by ob- 
servation. (The purpose of this activity is to make evident to 
students the information about a job that may be obtained by a 
discerning observer.) 

There are many other jobs in the Manufacturing Cluster than those 
mentioned in the activities listed here. Among other selected 
employment opportunities and where to find information about them 
are listed below. 

Accountant Mid-Hudson Occupational Monographs 

Architectural Draftsman - Chronicle Guidance Pub., Occupational 

Brief #i*03, 1972 
Designer Chronicle Occupational Brief #271, 1958 

Engineer Chronicle Occupational Brief #151, 1972 

Electrical Eng. Mid-Hudson Occupational Monograph 
Electronic Technician Mid-Hudson Occupational Monograph 
Industrial Engineer Mid-Hudson Occupational Monograph 
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Machinist Mid-Hudson Occupational Monograph 

Millwright Mid-Hudson Occupational Monograph 

Painter Mid-Hudson Occupational Monograph 

Systems Analyst Mid-Hudson Occupational Monograph 
Tool and Die Maker Mid-Hudson Occupational Monograph 
Welder Mid-Hudson Occupational Monograph 



Personal Contacts: 



Mr. Gene Voda, Engineer, Whirlpool Corp. 

Mr. Pred Nelson, Personnel Officer, Hamm Brewing Co. 
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I. Ocottpatlons In Envlronnent As Related To Social Studies Mine 
Currlculun (Cluster VI) 

II, Broad Learning Objectives To Be Achieved With Unit: 

A. To aevelop the student's awareness of occupations within 
the Environment Cluster In terms of work roles, related 
life styles, and potential satisfactions and dissatis- 
factions, 

B, To develop the student's positive attitude towards self 
through an awareness of his developing talents, values 
and Interests aa they relate to work roles within the 
Envlronatent Cluster. 

III. Task Analysis Sequence 

A. Major Ideas To Be Stressed As Related To The Environment 
Cluster: 

1. The variety of occupational opportunities within this 
cluster. 

2. The relationship between the individual's interests 
and needs, and the Interests and needs necessary for 
success and personal satisfaction within the Environ* 
■ent Cluster. 

3* Decision making in relating individual interests, 
abilities and aptitudes to occupations within the 
Environment Cluster. 

B. Skills To Be Taught 

1. The systeioatic ctetermination of an individual's 
aptitudes, abilitios-and interests. 

2* The systematic exploration of occupational opportu- 
nities vrlthin th^" Environment Cluster. 

3. Dccioion making in relation to individual interests, 
^ abilJLties, and aptitudes to occupations within the 

Envirocment Cluster. 

IV. Learning Objectives 

A. , Complete Pretest-Post test activities, as aiisigned by the 

teacher which enumerate the individual's aptitudes, interests 
.and abilities. 

t 

B. Complete the Pretest-Posttest activities, as assigned by 
the teacher which quantify the individual's life style 
expectations. 

C. Complete at least four of the activities in part V, 
^pj^ (Include at least one activity from each section.) 



V. strategies To Be Employed For Learning 



Group 1. Students could read: 



IGS 


a. 


Boy Scouts of America Merit Badge Series on Conservation 






and Ecology 


IGS 


b. 


Environmental Education In the Pxiblic Schools, NEA 


IGS 


c* 


Fanning, Odom, Opportunities in Environmental Education 


IGS 


d. 


Interior Conservation Yearbook #5, Department of Interior 


IGS 


e\ 


Project • Man's Environment, National Education Assn. 



2» Students could look ^t: 



SG/IGS a. Filmstrip — Environmental Crisis , N.E.A. Parts 1 to 4 with 

study guide and work sheets. 
SG/IGS b. Filmstrip" The Environment of Man E. C. Parts 1 and 2 with 

study guide and work sheets. 
SG/IGS c . Filmstrip — The Environmental Problem and the Role of Man 

SNEA, with study guide and work sheets. 

3. Other Activities: 

Visit a Minnesota State, or National Park. Interview at 
least three individuals who work there and find out: 
a) Their occupational title, (b) What they do in their 
job (Is it full time?) (c) What they like/dislike about 
their job. (d) If they would encourage people to enter 
their occupation. 

Prepare a scrapbook of the activities of the Minnesota 
Pollution Control Administration. List the Occupational 
Titles of those mentioned in the articles. 

Find out (ie. You be a detective) about the Rice Creek 
Watershed District. What does it do? Who works for it? 

Prepare a written report of no less that 500 words of 
an occupation from the Environment Cluster. This report 
should include: 

(a) Title of the occupation 

(b) Qualifications necessary for occupation entry 

(c) Satisfactions/dissatisfactions of the job 

(d) Would you consider this occupation? Why or 
why not? 
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IGS a. 

( 

IGS b. 

IGS c. 
IGS d. 



There are many other jobs in the Environment Cluster than those mentioned 
in the activities listed here. Among other selected employment opportuni- 
ties and where to find information on them are listed below. 



Agricultural Engineer Mid-Hudson Occupational Monographs 

Animal Caretaker Chronicle Guidance Pub., Occupational Brief 319 

Mid-Hudson Occupational Monographs 

County Ag. Agent Mid -Hudson Occupational Monographs 

Fish and Game Warden Mid-Hudson Occupational Monographs 

Forester Mid-Hudson Occupational Monographs 

Park Ranger Chronicle Guidance Pub . , Occupational Brief #120 

Park Superintendent Chronicle Guidance Pub . , Occupational Brief #'*70 

Recreation Worker Mid-Hudson Occupational Monographs 



Personal Contacts 

Mrs. Muriel Brainerd 

Mr. William Frey, Sunrise Park Junior High School 
Mr. Gary Schmid, Sunrise Park Junior High School 
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VZ* Methodology 

Hethodology is Idontlfled by the following notation: 

LQ - Large Oroup 
SO •> Small Group 

IQI - Individually guided instruction 
C Counseling 

The Methodology is noted in front of each learning experience 
listed under V.A. 

VU, What Pre-Testlng oould or should be done before students sta^; 
the unltt 

A number of pre-tests are offered for these materials. As th . 
are all self administering, it will be possible for the teachc 
to utilise uny or all of then as time, and depth of career e:: 
ploration possible allows. 

1. Individual personality eheoklist 

A self administered Invertory which asks the individual to 
rate himself on the degree to which he exhibits 27 differer 
personality traits that have been identified by the pupil 
personnel services section of the Minnesota Department of 
Education as being important to employers in employee 
selection and promotion. 

A copy Is attached marked Pre^Test / Poat-Test II 

2. Indididual Personality Rating Scale 

A salf administered inventory which asks the individual to 
rate himself In such areas as work habits, group attitude*' 
and personal chariicte|':UtiC8. 

The individual is asked to rate his own personal character 
istics against the characteristics exhibited by his peere 

A copy is attached marked Pre-Test/Post-Test 12 

3. Hbw Are Your Work Habits? 

A self admlnistei*ed evaluation which asks the individual < , 
rate himself on a scale from excellent to very poor on 17 
activities commonly desired by employers, as they relate 
to the Job the individual does in school. 
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In fa<::2itAon, the individual's ability to construct complc 
and loF.ical sentences is measured by asking him to select 
from the listing and five activities that he judges to be 
the most important, and write a sentence to explain why er. 
of those selected merits that rating. 

A copy is attached marked Pre-Test/Post-Test #3 
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(|. Test Your Oim Career Aptitudes 



A self administered personal evaluation asking the in- 
dividual to assess his scholastic abilities and preferences, 
his extra currieular activities, hobbies, skills and in- 
terests. The individual is asked to note not only the 
interests that he has, but to construct complete sentences 
describing what he likes and why. 

This Pre-Test is especially useful in place of - or in 
addition to such commonly used tests in ninth grade as the 
Kuder and the DAT. It is also organized along the same 
classifications systems as the SRA Occu-Scan materials. 

A copy is attached marked Pre-Test/Post^ATest 

VZII. What Post-Testing Will Be Used? 

Due to the high degree of individualization, post-testing may 
be conducted in a variety of ways. In each case, the aim of 
the post-test is to provide the individual with an objective 
self assessment service which enables him to evaluate his own 
interests and abilities as related to career clusters. 

The teacher may have the student: 

1) Repeat each of the pre-tests originally administered 
with the individual answering each question as if he 
were an employer who was developing lists of character- 
istics* naoits attitudes and abilities to look for in 
hiring employees. 

2) «Hav6 the individual compare the pre-test and post-test 
results and perform a self evaluation of areas where 
inprovement may be necessary to insure entry and pro- 
motion in tb^ carver area selected. 

A self evaluation form is attached, marked Post-Test^A" 

3) Cuffipletion of any of the learning activities may also 
be appropriately used for evaluation. As the overall 
purpose is the exploration of ones self and of career 
clusters in which the individual has interests and 
abilities , the final determination of value essentially 
rests with the individual. 

WVISIOH'OP LABOR 

PART III' DIVISION OF LABOR 

A - E 

A formal division of labor was not utilised in the preparation of 
tkhes* material for the following reasons: 

a) The sise of the team (two members). 
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b) The ooheslveness of the team (ten years aa a unit) 
haa resulted In Infomal procedures for preparing 
currlcular materials. 

The procedure utilised for preparation of these materials resulted 
In preparation of the career Information packets and co-ordination 
of the units with the curriculum by 0. Tschlda, and preparation of 
the units and project co-ordination by Q. Carlson. The total pro- 
ject Is however, a joint effort and credit or blame Is shared equally. 
Group and Individualised learning activities are included with each 
unit. 

Pre-tests / post-tests are Included In the attachments. 
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